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Abstract

The aim of study was to explore the nature of teachers’ savings and investment preferences and
determine whether these preferences differ by socio-demographics and their teachers’ savings
and investment motives. Little is known about the savings and investment preferences and
motives of teachers in a developing country like the Kingdom of Eswatini, which made this study
imperative. The study used a quantitative research approach and a non-experimental, descriptive
research design. A self-administered questionnaire was used to collect primary data from
randomly selected 246 respondents. Frequency tables, the Kruskal-Wallis H Test one-way
ANOVA and Spearman correlation analysis were employed in data analysis. Our findings show
that teachers in Eswatini prefer to invest in in property (real estate), savings and credit
cooperatives, fixed deposits, equities, and insurance products. In addition, we found that there
are differences in investment preference instruments between the age groups, gender, and years
in service. This study contributes to the behavioral and personal finance literature by offering
evidence on the savings and investment preferences of teachers in Eswatini which could be useful
to financial institutions and government in developing and packaging investment instruments. The
practical implication of our findings to financial institutions is that development of savings and
investment products should consider the demographics characteristics of teachers as they
significantly influence their choices.

Keywords: investment, Preference, Teachers, Property

1. Introduction

Investment is one of the pillars of personal finance. Personal finance is the study of personal and
family resources considered important in achieving financial success; it involves how people
spend, save, protect and invest their financial resources (Garman and Forgue, 2012). Since the
beginning of the century, the personal finance landscape has tremendously evolved, reshaping
how people interact with money through daily transactions or investments. The rise of financial
technology such as block chain have reshaped the investment landscape.
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This study sought to investigate the investment preferences of teachers in Eswatini.
Eswatini has a fairly developed financial system with strong ties to South Africa’s financial system
(Marina et al. 2024). Eswatini’s financial services sector is made of four commercial banks and
one building society, the equities and the bond markets the insurance, retirement funds and
medical schemes and savings and credit cooperative societies (SACCOs) (Eswatini Financial
Services Regulatory Authority, 2017). The bonds market is dominated by government bonds with
varying maturity dates. The equities market has seven listed equities and suffers liquidity
challenges which are evident when looking at the number of deals and their monetary value
concluded per month. The insurance, retirement funds and medical schemes provide insurance-
based investment instruments ranging from life assurance, education policies and multiple term-
based instruments tailored to fit the varying needs of clients. Retirement funds are member and
employer driven schemes that provide a vehicle to save for post-retirement life. SACCOs are
deposit taking institutions that use member deposits (savings) as collateral for loans to members
(Eswatini Financial Services Regulatory Authority, 2017).

It is against this backdrop of liquidity challenges of the Eswatini stock market and rather
unexciting returns on investment on assets held in cash and near cash assets, the advent of
financial technologies like blockchain technologies (which are easy to access and consume) that
this study sought to investigate the investment preferences of teachers in Eswatini. In addition,
the growth in the number of non-banking financial institutions like savings and credit cooperative
societies, stokvels and quasi pyramid schemes and the liberalization of the insurance industry
has increased the number of insurance-based investment instruments and service providers to
choose from.

The study focused on teachers primarily because it is assumed that they have a level of
education that makes them understand the basic concepts of personal finance. Studies such as
Surendar and Sarma (2018) found financial literacy levels among teachers to be satisfactory.
Teachers on average are looked up to in society (Gluchmanova, 2013) and inspire everyone
across all age groups. Lastly, teachers constitute 35% of the Eswatini public sector employees.
To the best of our knowledge, no studies have investigated the investment preferences of
teachers in a developing economy like Eswatini and whether teachers’ investment behaviour
differ with their demographic characteristics.

The objectives of this study were to investigate the investment preferences of teachers in
Eswatini and to determine whether these investment preferences among the teachers differ with
their demographic characteristics. This study contributes to the behavioral and personal finance
literature by offering evidence on the investment preferences of teachers in Eswatini. To the best
of our knowledge, no existing studies provide any evidence on the investment preferences of
stable-income earners such as teachers in Eswatini, a developing country that has low investment
and savings rates. This is the first study in Eswatini to analyze the investment preferences of
teachers in the country. The study found that teachers mainly prefer in property (real estate),
SACCOs, fixed deposits, equities, and insurance products. The study found some evidence that
suggests that teachers’ investment preferences do differ with their demographic characteristics.
We have organised the remaining sections as follows: we review the literature on investment
preferences in Section 2. We describe the research method employed in Section 3. Section 4
presents and discusses the results. Section 5 provides conclusion drawn from the findings and
the implications our study.

2. Literature review
2.1. Theoretical review

Investing is aimed at wealth building. It involves accepting greater risk with the promise of higher
returns than regular savings. Frank and Brown (2012) define investing as the process of using
funds to buy an asset that has a good probability of generating an acceptable rate of return over
time, thus building wealth in the long term. Examples of investments include stocks, bonds, unit
trusts and direct investment in property, and opening of a business.

Ando and Modigliani (1963) formulated the life cycle theory of consumption and savings
in the 1950s. Also known as the life cycle hypothesis (LCH), this theory replaced John Maynard
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Keynes’ fundamental psychological law of savings, according to which the marginal and average
propensities to save grow as income rises. Recent developments of the life cycle theory by Bodie
et al. (2007) further explained that the starting point for analysis of life cycle portfolio choice is a
model of the evolution of an investor. The theory supposes that an investor lives for three periods:
youth, prime earning years, retirement. In addition to aging, events occur that affect the investor
(Bodie et al. 2007). During the prime earning years, for instance, he earns either high or low
income, and during retirement he enjoys either good or poor health. The theory puts forward the
type of expenses an individual may incur and the investment preferences they may have as they
go through the cycle of life. The model assumes that an investor earns no income in retirement
and faces no health expenses before retirement. A financial plan, in this context, tells an investor
how much to save or borrow and how to invest any savings, not just in the youth years but also
in the future periods, and how much he should withdraw in retirement. That plan may also depend
on contingencies: along the high-income path, our investor may want to save more; along a path
of poor health, our investor may want to withdraw less to prepare for high bills (Bodie et al. 2007).
The life cycle theory suggests that as people go through life, their preference for investment
instruments with a certain level of risk changes. Brooks et al. (2018) found that risk tolerance
declines at an increasing, albeit slow, rate with age. At a younger age, investors are more
aggressive, and their risk appetite is high but as we grow older our levels of risk tolerance
diminish. Risk tolerance is commonly defined as the maximum amount of volatility one is willing
to accept when making a financial decision (Sulaiman, 2012).

2.2. Investment preferences

Investment preference refers to the choice of investment instrument or a collection of instruments
an investor would choose when presented with multiple investment instruments that have varying
degrees of risk, reward, time to maturity and ease of conversion to cash (Rathee and Aggarwal,
2022). Investment preferences were predefined such that they cover all levels of risk; varied in
terms of their expected reward; time to maturity; and ease of conversion. They range from
livestock, equity shares, property, corporate bonds, government treasury bills, insurance,
stokvels, unit trusts, savings and fixed deposits to cryptocurrencies and pyramid schemes.
Several factors influence how individuals invest. These may be personal factors or environmental
factors (Shrestha, 2024; Rooh et al. 2021). Personal factors, also referred to as demographic
factors, could be age, gender, marital status, level of education and number of dependents.
Differences in savings behavior between different marital status groups and genders were found
in studies by Aren and Aydemir (2015). Environmental factors refer to societal influences such as
upbringing and social connections or peer pressure. Investment motivation refers to the objectives
that drive an investor to invest or the intrinsic desire that propels an individual to invest. According
to Riyazahmed (2021), investors’ personal characteristics like knowledge, confidence, ability,
responsibility, and belief negatively influence investor preferences

Chaurasia (2017) employed a survey approach using a structured questionnaire on a sample size
of 229 respondents in the Indore district in Madhya Pradesh State of Central India. The main
findings of research are that fixed deposit is most preferred and capital market debt instruments
are least preferred. Demographic variables have found to have significant association to
investment preferences.

Bashir et al. (2014) analyzed the differences across demographics regarding investment
preferences, consisting of stock investment and gambling decisions of the salaried individuals of
finance teachers and bankers of Gujarat and Sialkot of Pakistan. Females were found more risk
averse than males. Factors such as the emergence of frequent religious issues, non-conducive
economic environment and culture were found to be the main factors having a negative
relationship with gambling. The young and educated people were found to be attracted towards
new risky investment opportunities (Bashir et al. 2014).

In a study analyzing investor’s risk perception towards mutual funds services, Walia and
Kiran (2009) evaluated the investor’s perception towards risk-return trade-off for mutual fund
services in comparison to other avenues like insurance, government securities and shares. The
authors identified critical gaps in existing services and the need for innovation and improved
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quality in the existing services. The study concluded that due to stock market volatility, most
investors were holding stock with calculated risk in the form of mutual funds. Mutual funds were
proved to be the most preferred financial avenue compared to other avenues (Walia and Kiran,
2009).

The findings revealed that personality traits have some impact on an individual’s risk-
tolerance behavior, which, in turn, influences investment decisions about stock, securities and
bonds. The results of this study imply that investment advisors should consider personal
characteristics and individual risk tolerance, among other factors, when giving investment advice
to private investors.

Muktadir-Al-Mukit (2022) assessed the relationship between elven sociodemographic
factors and the risk tolerance level of stock market investors in Bangladesh. The study found that
the risk tolerance level of stock market investors significantly varies according to marital
status, family size and financial responsibility.

Harikanth and Pragathi (2012) analyzed the factors that influence the investment
behavior of individual investors, attitude of respondents towards different financial investments
and awareness of investors of various investment avenues. It was found that educated males
were more interested in risky avenues like shares than female investors. Female investors were
found not to be aware of shares and mutual funds. A significant relationship between income and
occupation on investment avenues was found to satisfy safety, periodic return, liquidity, better
future and future contingency needs. Risk-bearing capacity and educational level of investors
were also found to be the two main factors which affect the investment avenue selection. Male
urban investors were found to be participative in nature with regard to investment avenue
selection due to their larger exposure to market knowledge as compared to females (Harikanth
and Pragathi, 2012).

This section reviewed the literature on investment preferences and the relationship
between demographic characteristics and investment preferences. The next section discusses
the research method that was employed to study the investment preferences of teachers in
Eswatini.

3. Methodology

This paper is based on data collected through a survey from a sample of 246 teachers drawn
from a population of 681 teachers employed by the private and public schools under the Ministry
of Education of the Government of Eswatini. Proportionate sampling was applied to the sample
of 246 teachers that from the school around Mbabane metropolitan area was calculated using the
(Yamane, 1967) formula. Out of the 246 questionnaires distributed as per the sample size, 181
were correctly filled and returned, representing a responsive rate of 74% which was considered
adequate.

Data analysis was conducted using SPSS. Frequency tables were used analyze investor
preferences. The preferences were ranked from 1-5 with 1 being the lowest (strongly disagree)
and 5 the highest (strongly agree). A preference that scored the highest was considered the most
preferred. To analyze the significance of demographics to preferences, the study used cross
tabulation. Assumptions of normality was tested using histograms and found to be violated, and
non-parametric tests were used. Kruskal -Wallis and Wilcoxon rank-sum (Mann-Whitney U) tests
were used as appropriate to determine associations. Age, gender, marital status, background,
education, and the number of dependents was tested to see whether they have significant
statistical associations with investments instruments. The Kruskal-Wallis H test, which is also
referred to as the one-way ANOVA on ranks, is a rank-based nonparametric test that can be used
to determine if there are statistically significant differences between two or more groups of an
independent variable on a continuous or ordinal dependent variable. It is considered the
nonparametric alternative to the one-way ANOVA, and an extension of the Mann-Whitney U test
to allow the comparison of more than two independent groups (Laerd Statistics, 2018). Sheskin
(2003) put forward that the Kruskal-Wallis test is employed with ordinal (rank order) data in a
hypothesis testing situation involving a design with two or more independent samples (k=22). If
the result of the Kruskal-Wallis one way analysis of variance by ranks is significant, it indicates a
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significant difference between at least two of the sample medians in the set of k medians (Sheskin,
2003). Where significant associations were identified, (p-value less than 0.05), the Spearman
Correlation Rho test was used to ascertain the direction (positive or negative) of correlations,
whether these are statistically significant.

4. Findings
4.1. Investment preferences

The study found that teachers rank investing in property highest followed by investing in savings
and credit cooperatives. Traditional financial institution-backed instruments like fixed deposits and
savings accounts were the next best ranked instruments. Equities ranked next, followed by
insurance products, small business ventures, unit trusts, corporate/company bonds, stokvels,
livestock, currency trading accounts, government treasury bills, cryptocurrencies and pyramid
schemes. The ranking of savings and credit cooperatives higher than the banking sector
instruments is not surprising considering that Swaziland National Association of Teachers (SNAT)
SACCO is the most popular and the largest in terms of size and market share (Mkhonta, 2023).
It could indicate the level of confidence the teachers have in their SACCO which has relatively
good financial stewardship. Likewise, the ranking of equities above insurance products was also
not expected as insurance companies tend to be very aggressive in their marketing than the stock
exchange.

Table 1. Ranking of investment preferences among teachers

Investment vehicle preference Mean Std. Deviation
Property (real estate) 4.60 0.74
Savings and Credit Cooperative Societies 4.09 0.87
Fixed deposits in banks (notice deposits) 4.00 0.88
Savings accounts in banks (demand deposits) 3.99 1.12
Equity shares 3.97 0.90
Insurance products 3.96 1.07
Small businesses 3.93 0.82
Unit trusts 3.80 0.93
Corporate/ Company Bonds 3.54 0.87
Stokvels 3.46 1.28
Livestock (cattle, goats, sheep, etc.) 3.31 1.19
Currency trading accounts 3.05 1.04
Government treasury bills 2.94 0.96
Cryptocurrencies (e.g. Bitcoin) 2.61 1.00
Pyramid /Ponzi schemes 1.72 0.97

Source: Own construction based on data

Blockchain technology and currency trading accounts were the second least preferred
investments, suggesting these investment instrument might be struggling to attract teachers to
invest in them. As noted by Senkardes and Akadur (2021), investing in these instruments requires
a certain level of knowledge and expertise that teachers may not have. Government Treasury
bills ranked lower than savings accounts and fixed deposits, yet they are a better yielding
investment asset ceteris paribus. Lack of knowledge or prohibitively high minimum requirements
for investing may hinder teachers to invest in government treasury bills. Further studies may need
to be done to unpack the reasons.
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4.2. Demographic characteristics and investment preferences

Table 2. Demographic characteristics and investment preferences

Variable Savings and Credit Investment Preference
Strongly Disagre Neutral Agree Strongly Total P-value: (Kruskal
disagree e agree Wallis Test)
20-24 0(0) 2 (22) 1(5) 13 (15) 23 18 (10)
Age 25-29 0(0) 1(11) 6 (30) 23(27) 6 (10) 36 (20)
group 30-34 1 (50) 1(11) 6 (30) 14(16) 6 (10) 28 (16)
(years) 35-39 1 (50) 0 (0) 3(15) 14(16) 16 (27) 34 (19) 0.02
40-44 0(0) 3(33) 2 (10) 11 (13) 15 (25) 31(18) '
45-49 0(0) 0(0) 1(5) 7(8) 6 (10) 14 (8)
50+ 0(0) 2 (22) 1(5) 4 (5) 8 (14) 15 (9)
0-5 1(0) 5 (56) 8 (40) 28 (33) 6 (10) 48 (27)
Number 6-10 0(0) 0(0) 6 (30) 34 (40) 17 (28) 57 (32)
of service  11-15 0(0) 1(11) 3(15) 12 (14) 16 (27) 32 (18) <0.01
years 16-20 0(0) 0(0) 2 (10) 2(2) 9 (15) 13 (7)
Over 20 0(0) 3(33) 1(5) 10 (12) 12 (20) 26 (15)
Variable Fixed deposits as an investment preference P-value: (Kruskal
Wallis Test)
School Primary 0(0) 2 (15) 5 (23) 45 (51) 24 (47) 76 (43) 0.03
Type: High School 1(100) 11 (85) 17 (77) 44 (49) 27 (53) 100 (57) '
Education Certificate 0 (0) 0 (0) 0(0) 0 (0) 4(8) 4 (2)
Diploma 0(0) 2 (15) 7 (32) 40 (45) 22 (43) 71 (40)
Degree 0 (0) 11 (85) 11 (50) 41 (46) 19 (37) 82 (47) 0.02
Post graduate 0 (0) 00) 3(14) 6 (7) 24 11 (6) '
diploma
Masters 1 (100) 0(0) 1(5) 2(2) 4 (8) 8 (5)
Variable Savings accounts as a preference P-value: (Kruskal
Wallis Test)
20-24 0(0) 1(7) 1(4) 8 (15) 8 (11) 18 (10)
Age 25-29 1(14) 1(7) 7 (25) 9 (17) 18 (24) 36 (20)
group 30-34 0(0) 3(21) 5 (18) 8 (15) 13 (17) 29 (16)
(years): 35-39 1(25) 1(25) 5(17) 17 (16) 11 (29) 35 (20) 0.01
40-44 0 (25) 3(21) 4 (14) 11 (21) 13 (17) 31(18) '
45-49 1(14) 1(7) 2(7) 2(4) 7(9) 13 (7)
50+ 2 (29) 4 (29) 6(21) 2(4) 1(1) 15 (9)
No. 0-5 0(0) 4 (29) 9 (32) 15 (28) 20 (27) 48 (27)
service 6-10 1(17) 1(7) 6 (21) 17 (32) 33 (44) 58 (33)
years: 11-15 3 (50) 3(21) 5(18) 12 (23) 9 (12) 32 (18) <0.01
16-20 0 (0) 0 (0) 2(7) 5(9) 6 (8) 13 (7)
Over 20 2 (33) 6 (43) 6 (21) 4(8) 7(9) 25 (14)
Variable Equity shares as an investment preference P-value: (Kruskal
Wallis Test)
No. 0-5 0 (0) 4 (40) 9 (29) 26 (32) 9 (18) 48 (27)
service 6-10 0 (0) 1(10) 7 (23) 25 (30) 26 (51) 59 (34)
years: 11-15 1 (50) 3(30) 7 (23) 10 (12) 10 (20) 31(18) 0.02
16-20 0(0) 1(10) 2 (6) 6 (7) 2(4) 11 (6)
Over 20 1 (50) 1(10) 6 (19) 15 (18) 4(8) 27 (15)

Percentages of the frequencies are in parenthesis
Source: Own construction based on data

The second objective of the study was to establish whether investment preferences
among teachers differ by teachers’ demographics . Property was ranked as the most preferred
investment instrument. Associations between socio-demographic and economic factors with the
preference of property as an investment option were tested using the Kruskal-Wallis test. The
results indicate that there were no statistically significant differences within other socio-
demographic groups and investing in property. Contrary to expectations that socio-demographics
like age and length of service have an influence when investing in property, the findings suggest
that investing in property has no significant relationship with any of the socio-demographic
variables. Investing in property is usually the biggest investment an individual or household can
make in their lifetime. Investing in property is often driven by the pursuit of returns through capital
accumulation of the property and rental income or both.
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The second most preferred investment choice was investing in savings and credit
cooperative societies. Associations between socio-demographic and economic factors with the
preference of savings and credit cooperative as an investment option were tested using the
Kruskal-Wallis test, and the results are shown in Table 2 The results show that age (p-value=0.02)
and number of years in service (p-value<0.01) were significantly associated with the preference
choice of savings and credit cooperatives, indicating significant differences between age groups
and the numbers of years in service.

Investing in fixed deposits was the third highest ranked investment preference. Investing

in fixed deposits in banks had a significant association with level of school (p-value=0.03),
educational background (p-value=0.02), indicating significant differences between primary and
high school teachers and the teachers’ level of education. Investing in saving accounts was the
ranked the fourth highest investment preference.
Investing in savings accounts had significant associations with age (p-value=0.01) and years in
service (p-value<0.01) indicating significant differences between age groups and the numbers of
years in service groups who ranked the risk of the instrument either as not important, important,
or very important and the different risk profiles of the respondents.

4.3. Investment motives

The study investigated the reasons why people and families save and invest motivating factors
that to check if they were consistent with Keynes (1936). A Likert scale of 1-5 (5=strongly agree,
1=strongly disagree) was used to indicate the level of agreement with listed motivating factors.
Scale five (5) and four (4) were regarded as favorable, scale three (3), a point of indifference, and
two (2) and one (1) unfavorable. The motivating factors were ranked based on the mean of the
Likert. As shown in Table 3 The top three main reasons why teachers invest are the need to set
aside funds for the education of their children, the need to have a comfortable retirement and
securing a better life for dependents as shown by the respective means of 4.57, 4.51 and 4.50.

Investing for a comfortable retirement is a long-term goal (Frank and Brown, 2012).
Teachers in Eswatini are members of the Public Service Pension Fund which is a pension fund
established in through the Public Service Pension Funds Order of 1993 for all civil servants. Like
all pension funds, it does not fully replace the salary upon retirement. Existing acceptable
standards for retirement planning suggest that to retire comfortably, a person needs to save
between 15-20% of their salary. The contributions of both teachers and government seem to be
in line with this. The current contribution requirement for the fund is 15% government and 5%
from the employee.

The education financing landscape has changed quite significantly in the last twenty years
(Walstad et al. 2017). While the government continued to be responsible for the greater proportion
of resources at the tertiary level, the households/parents contribute quite significantly to the
education system at the lower levels. Teachers in Eswatini invest for their children’s tertiary
education as the policy shift by the Government of Eswatini in the education sector in Eswatini
resulted in beneficiaries at the higher education level bearing a significant proportion of the costs
of their schooling.

Table 3. Ranking of investment motivating factors.

Motivating factor Mean Standard. Deviation
| invest to set aside funds for the education of my children 4.57 0.64
| invest so that | can have a comfortable retirement 451 0.73
| invest so that my dependents can have a better life in the future  4.50 0.72
| invest to build a buffer for rainy days 4.20 0.89
| invest to make sure that future generations find wealth already

accumulated 4.13 1.04
| invest to build or buy a home 4.01 0.93
| invest to raise seed capital 3.88 0.89
| invest to buy a car 3.69 0.98
Investing is a habit | learnt when | was growing up 3.16 1.09
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Source: Author’s construction based on primary data
4.4. Analysis of the relationship of sociodemographical factors with motivating factors

Whether any of these motivating factors had a relationship with any of the socio-demographic
variables associations was analyzed and tested using the Kruskal-Wallis one-way ANOVA test
for non-parametric data. Associations with a p-value<0.05 were considered significant. To
understand the direction of the relationship, the Spearman’s Rho bivariate correlation test was
used to test for the correlation between the associations. The results of the Kruskal-Wallis and
Spearman’s Rho correlation tests are illustrated in the Table 4 below.

The level of development of the area in which a respondent grew up showed a significant
association with investing to build a buffer for a rainy day (p-value=0.03) and investing to raise
seed capital for a small business (p-value=0.04). The level of development had a weak negative
but significant correlation (R=-0.230) with building a buffer for rainy days suggesting that
respondents with an urban background agreed more with investing to have an emergency fund
than teachers with a rural background. Similarly, a weak negative correlation (R=-0.140) between
the level of development of where the respondent comes from and raising capital suggests that
teachers with an urban background were more likely to invest to raise seed capital than those
with a rural background. Family background had a significant association with investing as a habit
learnt when growing up (p-value=0.03) and had a weak negative and significant correlation.
These findings reinforce the role played by the upbringing environment and parents in shaping
investment attitudes and culture in children. Learning about finance and invest in the early stages
of life shapes one’s future. These findings are consistent with the theory of financial socialization
(LeBaron and Kelley, 2021) and findings from some existing studies (Xu et al., 2022; Shim et al.
2010; Williams, 2010).

Table 4. Relationship of socio-demographic factors with motivating factors

Spearman’s
Motivating factors with significant Correlation
Socio-demographic associations (p-value <0.05) Kruskal Wallis p-value coefficient Sig. (2-tailed)
Building a buffer (emergency fund R
Level of development when L 9 ( gency ) 0.03 0.230 0.002*
: Raising seed capital
growing up
0.04 -0.140 0.062
. Investing learnt when growing up
Family background 0.01 0177 0.018**
Level of education Building trans-generational wealth 0.04 -0.098 0.193
Number of dependents Wealth  accumulation for future
P generations 0.01 -0.107 0.156
Building a buffer (emergency fund) 0.01 0.216 0.005*
Frequency of investing Investing for the education of children
0.05 0.160 0.035**
Building a buffer (emergency fund)
. . 0.03 0.085 0.270
Percentage of earnings invested  \yeqaith  accumulation for future
generations 0.01 0.125 0.100
Building a buffer (emergency fund) <0.01 0.249 0.001*
Building trans-generational wealth 0.04 0.192 0.011*
Time horizon Ensuring a comfortable retirement
0.04 0.179 0.018*
Raising seed capital <0.01 0.282 <0.01*
Knowledge of product Investing to buy a car 0.02 0145 0.056
Investing for the education of children
Reward 0.01 0.240 0.001*
Secure a better life for dependents 0.02 0211 0.005*
Ensuring a comfortable retirement <0.01 0.205 0.007*
Ease of conversion to cash Building a buffer (emergency fund) <0.01 0.294 <0.01*

* and ** denote correlation is significant at the 0.01 and 0.05 level (2-tailed) respectively.
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Consistent Baihaqqy and Sari (2020), we find evidence that the level of education has a
significant association with investing for trans-generational wealth accumulation (p-value=0.04).
However, the level of education and investing for trans-generational wealth accumulation have a
weak, negative, and insignificant correlation (R= -0.098), suggesting that teachers at the lower
level of the education spectrum were more likely to agree to being motivated to invest to build
trans-generational wealth. This tended to be less likely as the level of education increased and
moved to the next level (Bhushan, 2014).

Number of dependents had a significant association with investing for wealth
accumulation for future generations (p-value <0.01), and a weak negative and insignificant
correlation (R=-0.107). This suggests that as the number of dependents increased, it was more
likely that the respondents will move from agreeing to disagreeing with investing for wealth
creation for future generations. The increasing number of dependents stretches resources,
impacting on one’s ability to investing for wealth creation for future (Van Rooijj et al.; 2012, Syed
etal. 2017)

The frequency of investing had a significant association with investing to build a buffer for
rainy days (p-value<0.01) and investing for the education of children (p-value=0.05). The
frequency of investing and investing to build an emergency fund/ buffer had a weak positive but
statistically insignificant correlation (R=0.216). This suggests that the more frequent the
respondents invested, the more likely they agreed to being motivated to invest in an emergency
fund. The frequency of investing and investing for the education of children had a weak but
statistically significant positive correlation (R=0.160). This suggests that the more frequent the
respondents invested, the more likely they would agree to being motivated to invest for the
education of children. Frequent investors are likely to spread their investments across a wide
spectrum such as emergencies, education, wealth creation among other investments (Liu and
Zhang, 2020; Babiarz and Robb, 2014; Panman et al. 2022).

The percentage of earnings invested had a significant association with investing to build

a buffer for rainy days (p-value=0.03) and investing to make sure future generations find wealth
already accumulated (p-value=0.01). This suggests that as the respondents invested more, they
were likely to agree with investing to build a buffer and investing for trans-generational wealth. A
very weak positive and insignificant correlation between the percentage of earnings invested and
building a buffer for rainy days and trans-generational wealth creation suggests that there is no
evidence to support the notion that huge savers are associated with saving for rainy days and
building trans-generational wealth.
There is a significant association with those that consider time important when they invest and
those that invest to build a buffer for rainy days (p-value<0.01), those that invest to transfer wealth
across generations (p-value=0.04), those that invest so that they can retire comfortably (p-
value=0.04), and those that invest to raise seed capital for a small business venture (p-
value<0.01). All these had positive correlations and were statistically significant. This suggests
that the more the respondents indicated time as very important, the more likely they agreed to
investing for a small business venture, building a buffer for rainy days, accumulating trans-
generational wealth, and investing in a small business venture. Time therefore appears to be a
significant factor both in the immediate term (emergency fund) and long term (trans- generational
wealth).

There is a significant association between those that consider reward as important with
investing for the education of children (p-value=0.01), investing for a better life for dependents
and children (p-value=0.02), and investing for a comfortable retirement (p-value=<0.01). All these
had positive and statistically significant correlations which suggest that reward was more likely to
be considered significant by respondents who were motivated to invest for the education of their
children, for a better life for their dependents, and for those motivated to invest so that they can
have comfortable retirement. These findings are partly in line with the researcher’s expectations
that reward is significant in all the motivating factors.

Consistent with previous studies (Zhang, 2024; Puljic et al. 2022), our study found that
respondents who grew up in an urban area were more likely to invest to build a buffer for rainy
days than those that grew up in rural settings. Respondents that agreed to investing to build trans-
generational wealth, that wanted to secure a comfortable retirement, and those that were
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investing to raise seed capital for small business ventures were likely to view the time horizon of
the investment instrument as important. Teachers that were motivated to invest for the education
of children, to secure a better life for dependents, and to enjoy a comfortable retirement were
likely to view rewards as important.

5. Conclusion

The main objective of the study was to analyze savings and investment preferences of teachers
in the Mbabane area. The main findings were that teachers mainly prefer to invest in property
followed by investing in their savings and credit cooperative society and then fixed deposits in
banks and savings accounts in banks. These are considered moderate to low-risk investment
instruments. The ranking of savings and credit cooperative societies above traditional banking
sector instruments like fixed deposits and savings accounts was contrary to expectations. The
findings of the study imply that teachers are mainly motivated to invest because they want to;
have enough resources for the education of their children; guarantee a comfortable retirement;
and secure a better future for their dependents. We conclude that investment preferences of
teachers in Eswatini are many and varied and these preferences differ with their demographic
characteristics. From the findings of the study, it can be deduced teachers least prefer pyramid
schemes as an investment instrument. Globally, pyramid schemes are known to be high risk,
however they tend to appeal to people after super normal profits despite the high risk. The
movement away from low-risk investment preferences, though statistically insignificant, was
contrary to the life cycle hypothesis theory.

The present study covered saving and investment preferences of teachers in the
Mbabane area. It is acknowledged that understanding preferences can be a good starting point.
Preferences and actual practices can be different due to several factors. Further studies can be
done on the actual savings and investment practices of teachers. In addition, studies can also be
conducted to explore factors that explain the savings and investment preferences of teachers. to
their savings culture should be conducted.
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